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Percepti ons in the Mind Maps  of Turkish Children Livingi n England at
Primary Education Level about t heir Home Country Turkey a nd t he World *
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ABSTRACT

This research was conducted to determine the perceptions of Turkish children in their mind maps at

the primary educational level living in the UK and parental views on these perceptions about the

EI POEUI Oz Uwi 001 wEOUOUUa w3 UUOIsey caseGtiidy ApprbachHrOquadt&tidew %O U w U 1
research is preferred. The study group consists of 36 children aged 810 years and 17 parents living in

England, Nottingham and selected through a maximum diversity sampling. As a data collection tool,

students' personal information form, interviews made with parents and mind maps for children's

perception of the world and Turkey were used. Content analysis is applied to analyse the data

obtained from the mind maps. The data were coded for the detected themes and preseited in tables

with frequency values. In the analysis of the data obtained from the parental interviews, typological

analysis was used. Opinions about the subject were given directly, without intervention. As a result of

the research, while the Turkish children who live in Nothingham have information about the beauties

of their home country and its localities, the Turkish flag, food, politics, the coup and terrorist

incidents, their parents reported that they told the information about Turkey to their child ren and they

T OwUOw3UUOI awdOETl wEwal EUWOUWOOET wbOwUPOwal EVUUS w( OQwOT
the US President Donald Trump, people with different colours and races, wars, creatures, countries.

Parents expressed that they think that it is better to avoid bad information / news sources because the

events that happen in the world (war, terror etc.) break the psychology of their children. In addition,

children's mind maps for world perceptions are more diverse than the mind maps for percept ion of

Turkey; also the children show bilingual characteristics in their mind maps.

Key Words: Mind mapping, primary education, Turkey, World perception, bilingual Turkish
children, England, Nottingham.
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1. Introduction

The number of Turks living in Europe is gradually increasing and over time their judgments towards
their socio-cultural values and norms, their histories, traditions and customs are differentiated as well
as their perceptions and awareness about the new environment and the world that are
experienced/migrated. When multilingualism and multiculturalism are increasingly regarded as
privileges, there are many factors that influence individual perception and awareness of the country
and the world. These factors are age, past experiences, dvel of education/knowledge,
interest/attention to the stimulant, needs, social environment, individual characteristics and
psychology, expectation and conditioning. Individuals' different perceptions and awarenesses
stemming from the listed factors constiUU Ul wEwi UEOI POUOQwi OUwWUOT 1T wUT ExDOT wol
minds, and therefore their behaviour and approaches. Therefore, mind maps can be used as an
effective technique for revealing the differences.

The mind mapping technique was developed by British psychologist, mathematician and brain

researcher Tony Buzan at the end of the 1960s. When the relevant literature is searched, it is seen that

OP Ol unéhioly m&p Onetal map Couam map One&ning map w E @finie® map Owil Rx Ul UUDOOU w
used interchangeably as the same meaning of "mind maf w o a E ¢ O G49)] Ghany(2004K 21)

emphasized that the mind mapping technique actually corresponds to the same concept, despite the

different nomenclature. Mental maps are a reminder of the way the mind works (Ge Ib, 2002: 90), a

systematic planning tool (Gross, 1993; (Nast, 2006: 8),dn element that develops complex conceptual

schemes and helps individuals' thinking and nlemowledge assimilatiohgZhao, 2003: 80), & summarizing

way of organizing thinkers andssociating knowledge sBtsu 9 i EOOw! YYt owWY OwEDUI Ewbdu
"two-dimensional visual learning todtswp* EOEaAEc¢ o wl YYI A8

The basic structural unit of the brain function is the neuron. Each of the billions of neurons is branched
from the nucleus. Each branch or dendrite is covered with small nodules called dendritic vertebrae.
When we think of something, electrochemical information jumps out of the small gap between these
vertebrae. This junction is called a synapse. Our thinking is that of a network of giant synaptic
networks. The mind map is nothing more than the graphic representation of these natural sequences
of the brain (Gelb, 2002: 93). Telman (1998&xplains right brain activities as controlling the creativity
generated painting, colour and imagination, and left brain activities controlling the words. The mind
mapping technique is a technique that reveals all the functions of the brain for the struct ured and
unstructured, right and left lobes in an associative, relational and creative manner using key words,
colours, images (image, image, symbol), emphasis and hierarchy. This technique is based on the
individual's thinking style, emotional state, and viewpoint . In short, the inner world provides
DOx QOUUEOUWEEVUEWEEOUUOWOT 1T wol YI OwoOi wEOWPOEDPYDPEUEOz Uwli EC

In fact, every individual creates information networks in his mind without knowing it throughout his

life. Individuals are not aware of this because they are not transmitted to the paper without being

EPEUI wOl wPOwbDOwUT 1 PUWODOEUwWwp O¢cOEOOwW! YYkOwKNASw, DOE
presentation of these relational networks in the mind that is developed based on experience, everyday

life and education.
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Mental mapping has four important characteristic features (Buzan and Buzan, 1994: 59):

1. Subject attention is provided by a central picture.

2. The main theme of the subject is spread out from the branches from the picture inthe centre.
3. The branches contain a key picture or word over the associated lines.

4. There is a structural relationship between the branches.

In mind maps, the target theme is presented as a picture drawn in the middle, with branches
extending out from this picture. The main themes branch out from the picture, with sub -themes
branching off from the main themes. A key word or picture is used in each branching. Mind maps
always feature branches that spread out from an image positioned in the centre. Each word or image
functions as a secondary centre of the association and proceeds in an endless chain of relationships
that branch off from the centre or extend out to a mutual centre (Buzan and Buzan, 2015).

The use of emotional and psycho-motor skills as much as cognition in learning, behaviour shaping
and perceptual orientation is very important in terms of versatile performance evaluation. None of
these skill areas, which cannot be thought independent of one another, affect each other and allow the
right and left brain functions to coexist.

Individuals are inclined to make sense of the semantic pattern and perception in the brain of the
influence of internal and environmental variables, thus making assessments according to their
perceptual scale. Mind mapping is a technique that reflects the perceptions and supports
multidimensional evaluation. Because mind maps allow the individual to see everything that he or
she has consciously and unconsciously accumulated in his mind, both individually and as a whole.
They help to analyse the relations between concepts/metaphors, understand causeeffect relations, and
transfer information by its original expression style, versatile associative ability with verbal -linguistic,
visual and kinesthetic ways.

A person, who has the capacity to organize perceptual components on a scale that can be extended
from the floor of the mother to the infinity of the universe, embodies a place of physical and mental
existence. When the subjective assessments that guide the objective percein are handled centrally,
the space is also the determining factor of the personspecific definitions and expressions from the
cultural activities to the smallest detail of everyday life.

The spiral interwoven relationship between the physical features of the space and the functional

processes of life, emotional and intellectual behaviour of the space gives clear new meanings to the

EOOQEI xUwlOi wWUXxEET Fwep aEcOOcOw!l YYWO whk WA w/ 1 UET xUDPOOU wt
are due to their personal characteristics. However, different perceptions of people who are from

different cultures who share the same space are due to the fact that both their personal and cultural
EDIiT1UIOEIl Uwp3l OUUADPOWEOEwW*1 il OPOwIl Yhk 0 whiluNK S

It is thought that Turkish familie s and children who have migrated to another country have taken
back their own culture, norms, Turkey's agenda, sociological traditions and customs even that the
developments that are happening in the world from time to time in order to learn a new language and
to adapt the new culture in the country they live in. This, in turn, brings about total alienation,

especially for children. "While a child belonging to an immigrant family learns his/her native language

from his/her own family and has a different soc ialization process by acquiring different values and
norms from where they live; he/she also socialise in the community school in which the relationship
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with the new culture is established, he/she learns the language of that society and lives a different
socialization process according to his/her beliefs, values and norms. In this bilateral/double
socialization process, the child cannot fully socialize in terms of both societies. In this process, which
leads to an incomplete socialization, the identific ation of children and the question of adaptation

In this study, the terms of view (thought), perceptionand awarenesswere used together as
complementary words, because, mental maps are important tools that can give information about the
individual's views (thoughts), perceptions and awareness. The Turkish Language Institution (TDK)
(1998: 660) defines the concept ofhoughtas "reflection of the external world of the human mind" and
defines the concept of perceptionas "awareness of that thing and understanding” (TDK, 1998: 80).
Awarenesss "the ability to know what we know and what we do not know" (Costa, 1984, cited in
$OUET OAGUBAWE @B o6 w IKyomydyeraboyitAiesa concepts is of greater importance to those
people who do not live in the territory of their own country.

Studies on mind mapping usually focus on academic achievement, lesson interest/attitude and

persistence of learners (Karadeniz, Tai L OL WEOEwWw%EDA&AOQuw! Yht Ow&gOdOi OUPawEODE
81 UODPOI UOw! YhuhOw !l EOCEOOW&LUELAWEODOEW. UEOOwW | YhhhOw aEe¢
Comparisons of mental-supported lessons with lessons of traditional teaching have resulted in

meaningful outcomes for the lessons in which the mind maps of academic achievement have been

UUl Ewp*EUEE] OPAOWS3EOT LOLWEBEW%EDPAOW! Yht Ow&g OOl OUP4& w
| EOOEOOW&LUELAWEOEwW. UEOOwW! YhhuOw$ Y UI OlGkBwise it jauljebruu a E¢ 0O
found that mind maps also provide positive contributions to the students' interest and attitudes
UOPEUEUWUT T wEOUUUT Uwil PYI Owps8i UOPOI UOw! YhuhuOw aEc¢ OOuwl Y
, OUI OYT UOwsil UODOI UAuwpl YaituA®uudp EOMOY Awed BN UOEOQuwmpl YY!t Awl
mind mapping increases the permanence of learners in their studies. Bilasa (2015) also points out that

the use of mind mapping at the kindergarten level is effective in improving comprehension ski lls.

However, the number of studies to determine perception/attitude/awareness on a subject with the

mind mapping technique is rather limited. From a few numbers found research the one that is
EOOEUVUEUI EwEAwW&LOELAWEOEW OUI1 x1 uhgilwgrevdsgdQawdetermine B U O w U1 1 w
sense of the value of the class teachers. Although much of the work done in the name of the tmind

map', it seems that they reflect the perception of "geographical space cognitiorather than the mind

mapping developed by Tona w! UAEOBS w$ REOx Ol UwPOEOUET wUT 1 wUUUEDPI UwEa
| Yhut Ow OUOaw VYl w*EUEREOcOw | YhukOQw xaEl OPUOwW | YRKOw OUO
2001 UacOEcaOw#U0UOUI w UUEOQwWYIT w Oc¢1 OQwl YYNOw3UOATl OOwl Yyl

For this reason, this study is important in order to determine the level of perception and awareness of
Turkish children living abroad, especially Turkish children living in the UK at the primary education
level, about Turkey and the world and to develop a solution proposal to solve if problemat ic
perceptions are to be mentioned. It is also thought that the study will give important clues about
national and international feelings, thoughts, and cultural identity. By this way, in this research an
attempt has been made to search for answers to thefollowing two main questions:

International Journal of
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1. What are the views/perceptions/awareness about Turkey in the mind maps of Turkish
children in the primary education level living in the UK and their parents' views on what their
children perceived?

2. What are the views/perceptions/ awareness of the Turkish children in the UK about the
world in the mind maps and their parents' views on what their children perceived?

2. Methodology

2.1. Research design

In this research, it was aimed to determine the perception of "Turkey' and "World" in the mind maps of

Turkish children in primary education level living in England. Within this aim, a qualitative research

approach has been adopted in which both children in the study group are interviewed with their

parents and iNformMEUD OOQwWPUWEOUOWEOOOI EUI Ewi Wialtative irdsaaréhiisDad E Ul Oz U
research process in which qualitative data collection methods such as observation, interview and document
analysis are used and perceptions and phenomena are revealedinahamal realistic waf w8 ¢ OE¢ U¢ OwE O
©POI 1 OOwl YYt 0wt NAKB

In this research, therefore, the qualitative research was used in the phenomenology design.
Phenomenology is "a research desighat theindividuals describe practices they have experienced inorelat
to a phenomenon, from philosophy and psychbld@yeswell, 2013: 14). This pattern has a sound
philosophical foundation and usually requires interviews (Giorgi, 2009 and Moustakas, 1994; cited in
Creswell, 2013).

2.2. Working group

The main working gr oup of this study consisted of 36 children (18 girls - 18 boys) aged 810 in early
childhood and lives in Nottingham region of England (Table 1). All the children in the working group
attend the state school (primary grade) and their parents speak Turkish. The equal gender distribution
of children participating in the study can be considered as an advantage in terms of implementation.

Table 1. Gender distributions of the children by age

Ages n Female Male
8 10 5 5
9 12 7 5
10 14 6 8
Total 36 18 18

"Maximum diversity samplingj was chosen among sampling methods for children in the study group.

"The goal in themaximum diversity sampling is to createrelatively small sample and reflect the diversity of

the individuals to the maximum extdftw 8 ¢ OE¢ U¢ OWEQEwoD 01 1 OOw! YYt 6 why WA S w
group will contribute to the diversification of the research data. For this purpose, the study group

included children and their families who migrated abroad from different cities in Turkey with

different Turkish language qualifications and socioeconomic levels.

International Journal of
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Table 2. Gender distributions of the parents by age

Ages n Female Male
25-30 2 1 1
30-40 4 2 2
40-50 5 3 2
50-60 4 2 2
60-70 2 - 2
Total 17 8 9

The second working group of this study consisted of 17 parents (8 female - 9 male) aged between 25
and 70 and lives in Nottingham region of England (Table 2). All the parents speak Turkish.

2.3. Data collection tools

Research data were collected in 3 different ways. These are:

1. 20UET OUw /1 UUOOCEOwW ( Oi OUOEUDPOOW %OUOoOw (UwbhUwEwWIi 6
background characteristics including age, family information, and parental occupation. It
was created by the researchers.

2. Interviews with parents: " Interviewing are a dat&ollection (investigation) technique through
oral communicatioh(Karasar, 2006: 165). The interview technique is classified into 3 groups
as general structured, semistructured and unstructured interviews (Karasar, 2006, Ekiz,
research, interviews with parents through a semi-structured interview form consisting of
9 questions were recorded (with the permission) by the researcher, who was active during
the process. Each inerview took 40 minutes on average. In the semi-structured interview
technique, "the researcher prepares interview questions in advance; but allows for the
rearrangement and discussion of the questions created by providing partial flexibility to
the people surveyed during the interview. In the face of such an interview, the
investigated people also have control over research” (Ekiz, 2009: 63).

3. Mind maps created by children (for Turkey and the world): The backbone of the study is
the mind maps collected from children in the primary education level living in
Nottingham, England. The children who participated in the research formed the mind
maps. They used the expressions Turkey' and the "World" as the main ideas. Time was
given as 30 minutes for "Turkey' and 35 minutes for the "World". Mind mapping is a
creativity, productivity and enhancing technique that can improve the learning and
efficiency of individuals and organizations. " It can be used in nearly every activity where
thought, planning, recall or creaiity are involved (Buzan, 1989). Mind mapping includes
central images, key words, colours, codes, and symbols (Margulies, 1991). It is thought
that mind maps are effective in helping children express their own thoughts, ideas and
perspectives using keyword s, colours and symbols.

The children were given strategy training on mind maps before forming the " mind map for Turkey
perceptioth and "mind map for world perceptidn First, they learned simple techniques (introducing
themselves and their families, teaching school life and lessons, etc.). After being convinced that they
have learned mind mapping, they have been provided with mind maps that each student can clearly
articulate the world and Turkey perception. All of the research data were collected bet ween the 8" of
April and 17 t of May 2017.

International Journal of
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2.4. Data analysis

The data obtained from the children's mind maps were analysed by content analysis. "Content analysis

is a systematic, reproducible technique where certain words of a text are summarized ldary cemtant

categories with certain rulgsased codirgw ! L a [ @gak,Bd123 @40). The basic process in content

analysis is to bring together similar data within the framework of certain concepts and themes and to interpret

them in a way that the sler can understaflw 8 ¢ OE¢ U¢ OWEDOE wWwoODO1 1 OOw!l YYt 6wl A KB
a technique used in texts. Images such as student paintings and television programs are also used in

In the analysis of the data obtained from interviews, typological analysis was used from qualitative

data analysis techniques (Hatch, 2002: 152161). During the analysis, interview questions related to
each subobjective were handled in the form of a theme/dime nsion. The meaning units in each theme
are revealed and they are derived by means of these meaning units based on theoretical explanations.

This research has a descriptive feature because it aims to document the thoughts about Turkey and the
world of child ren speaking Turkish and living in the UK at the primary education level (ages 8 -9-10).
In this way, it has been tried to examine in depth the points of view of 36 children about their
homeland of Turkey and the world.

3. Findings

In this section, qualitative findings in this research are given by tables. The findings are discussed and
tables are explained.

3.1. Findings for the First Research Question

3.1.1.Findings about perceptions of Turkish children about Turkey

Table 3 shows the distribution s of the thoughts that the children reveal about Turkey in terms of the

categories/themes determined by examining the mind maps at the primary education level living in
England.

Table 3. The distribution of the thoughts in mind maps of Turkish children abo ut "Turkey" at the
primary education level living in England

Themes f Themes f
Flag Turkish food

* Turkish flag in the shape of a 17 ** ] EExOwEgOI U 25

crescent and star in a rectangle * Lahmacun, pide 22

* Turkish flag painted in red 5 * Baklava 15
* Fish 6

Turkey map Relative relations

* Map drawn by specifying the 19 * Grandmother, grandfather 19

border lines of Turkey * Aunt, uncle 12

* Bosphorus 10

International Journal of
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Politics Culture
* News on violence, terror and 10 * Religion and spiritual values 42
attacks (PKK and 15 July coup * Language spoken in Turkey 33
initiative) * Religious and national holidays 16
*Party names 4 * Turkish TV programs 6
d/ OOPUPEWOEOI Uwep, 4 (News, Cartoons called Rafadan
$UEOAEOOuW! dw8¢ OE¢ Tayfad UUE QEURu: 4 OE U«
30UO01 az UwEDUY Geographical terms

(Tourist attractions, museums) *Seas (names of the seas around 22
quwdUUEOEUO 21 Turkey)
quwl EOEOOEOI 18 * Village-City (Going to the 7
* Antalya 10 village/city of the elders in summer
quwdaobUu 8 vacation)
quw, UAOEwmp»l Ul pal O 4 * Lakes (Tuz Lake, Van Lake) 5
qw&lL OL1 T EOI 3 qw, OUOUEDOUwWp4 OUE 6
quw-1T YT TPUwp" ExxE 3 Hasan Mt)
Chimneysas/ | UPEEEEOE U *Seasons (Summer, vacation) 4
*Ankara- Trabzon 2-2
*Aksaray - Adana 2-1

In Table 3, when we look at the mind maps of Turkish children made up by Turkish children, it is seen

that in the centre they usually depict the Turkish map showing the borders of the Turkish flag and

Turkey, some of the children also mentioned the names of the Bosphorus and the name of the seas

surrounding 3UUOI ad w371 awUEOOI EWEEOUUwW3UUOI aAUWOEOI Uwmp3Uau
AU¢Ow' EUEOQwWOOUOUEPOUAWEOGEWUT T awUl xOUUI EwOT EQwUOT T awl

family and travelled to the villages or cities of their parents. The children thought of baklavakebab, pide

at the highest level among Turkish food. It is also seen that some children have been following news

about Turkey's politics and writing key words about Turkey's current problems.

Examples of children's mind mapping about Turkey are as follows:

Figure 18 w, DPOE WOEx wOi w2 UUET OUwl + zUwx1 UET xUPOQwOI w3 UUOI a
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As it is seen in Figure 1, there is a well drawn map of Turkey, which is rarely found in the mind maps

of other students and which has a successful outline. The seas around Turkey are shown around this

map in their correct order. It is important that an arrow that comes out from this map to point out the

term of the "Turkish" language. ( OwP Uwb OEDPUx1 OUEEO] wi OUWEOUOwWUT PUwWODPOE L
EUEOET WEOOPOT wUT UOUT T wUT T w OUEUEawUl OPUwWUT T wUl OEUDYI |
grandparent,and UOE® W31 1 WEUEOQET uslydddd A O QuEDYDERF HE@P OUOwlpPOwoOD O
PP UIT Wk G Dudsitent (7" UOT U U BEandafit® drawn from this term " Ankard' (the capital).

e e Tirkge
wortss

Figure 2. Mind map of Student 10's perception of Turkey

This highly detailed mind map (Figure 2) includes a Thracian section separated from the map of

Turkey, roughly drawn to the centre, and details of Hatay and Cyprus. It is clear from the fact that the

Ul E U O Glaidy:0ul W w Hdned &lskdwh in the "country" branch. This city is the hometown of this

student, may be a sign that he has more observations about Hatay compare to other children. This

OPOEwW OExw EOUOwW T EVUw OOUIT w O UMEnk Wukéfap Emkee Qo0 &ERu & U w ?
?Gaziantep w E ZBnguRiak therefore this child has likely more bonds to Turkey than the many

children in the sample. "Holiday' means 'beach, "the suri, "Aegean/Mediterraneanand "family visit" for

this child. The visual elements that are used also reveal the objects that evoke hat the terms

Ol OUPOOI EwOOwUT B U wO b ddagui@ai xudbuiErtuiiui | YRDEYQ xEQU BP0 1 1 wODP OE wEOD
O 1T w? ObOb ®EE B@rGHUWWED ECOWWDIUU QubE@Euw OOCPEOE&EPOUWIEEEDUD O
2" EVUEa2wplil 1l wi 001 OEQE A whEAIWERWRIBDEDPEE U B LUBOE LEBWHBU W1 C
Shish kebab and lahmacunb 1 Ul w OUT 1 Uw i O1 O1 OUU w Y Byenek dadch] BesidesQw UT 1T w ?
PEUVUOU OWICAMIpAT E O U w? OO U Jtamifbaodt UALL BBOE unPordEH cOXQuB® E wb T 1 QwUT |
? OE O1 U BnientionadBtimmediately foll op Uw U T 1 untebitd Grudishe w E Gérkisk» in three

lines from this branch.

Multilingualism for a child with his/her hometown "Hatay" has been expressed together with the
terms “"culture” and "food" under the "language" branch. Culture is identified with "mosque/worship"

International Journal of Languagesd Education and Teact
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and "festivals". In this mind map, "geography" is also a special branch. Geography has conjoined
“Istanbul”, "Ankara" and "lzmir" with "mountains”, and "city life". In this mind map, besides the
branch of "homeland and martyrs", "politics" is also included. In this way, some political names as

well as the terms "referendum", "constitution”, "parliament" and "parties" were found together with
some party names.

Figure 3. Mind map of Student 7's perception of Turkey

In this mind map of Turkish language (Figure 3), Turkey perception in the central point is identified
with a "house" in the countryside, with a sheep grazing around. In the vicinity there are also the
Turkish flag and holiday related drawings (the sun, a sun umbrella, a ship, an airplane, a swing and a
seesaw together with the Turkish terms such as?l [ O% Ciérie QUUi?E OMafnara park (sunny, the
sea,airplane, Marmara park respectively ). From here, it can be expressed that the child who composes
the map focuses on the beauties and amu@g aspects of the place that he/she lived in when he/she

was in Turkey rather than reflecting something in the sense of his/her national identity.

o

%Dl UUI wKOo w, POEWOEXx wOl w2UUEI OUwhil ZUwxIl UEI xUBOOwWOIl w3 UUC
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As one of the several in number the map of Turkey is also drawn in this mind map (Figure 4) where

theterm TUU Ol a wbUWEDYDE | Kaiabe GXieastl, "ARsGrhyCaidQdte fogaY"yemek). The map

of Turkey comes through the term geography (2 O A bEAIauE3 UUOT az Uwil 1 OT UExT aw0i 1 Ul
mountain and a river name. The map is drawn well and in dicated the arrows of Van Lake qo¥an
&EIOEOW e w, OPOCAUED®N BEtAde pPUa WL OEOE A OABQEBA | wUI UOw' O0I ¢
patare A wDBTWIOEWP DUT wEi | E O ekt Al Msaap E O B 0 & "; thé&Enardd 6 the

national and religious holidays as in the " Bayrant (festival) branch. The term "Aksaray is related with

my home c&vime A O w U | s RFOUEE \BI ksl Fkihgal O g x"i(aAdBg specie) " B A ul @ngl 'Hadan

E E A Hasanddlountain . Knowing kangaldog for a child who lives in a different culture abroad is a

very special issue due to the fact that this specie of dogs is particularly inhabited around Sivas.

Therefore, mentioning the * ¢ & ¢ Orivdd @l @ksarayprovince together with this specie may mean

that this child knows much about the Central Anatolian region of Turkey. Then, the child reports from

around his/her homeland. It is interesting to see also that the child unlike the others did not mention

the sea related terms such as the sun, sand and swimming, but only the lakes (the both lakes though
canOOUWET wUPUOw bOKABJ wemék) isi &ldo UddntifiedOviiE lucap kebal, "baklavd and

"lahmacuri.

3.1.2. Findings of parents about their children's perc eptions of Turkey

Parents often reported that they expressed their children about the customs, traditions and customs of
Turkey. In addition, they pointed out that they talked to their children about how the life is in Turkey,
Turkey's important political events, regional -cultural differences, and the education system in Turkey.
Parents also indicated that in order to show the geographical and historical beauty of Turkey, every
year or every 2 years they go to Turkey in the summer holidays and travel to historical sites; especially
families visit the elders.

Parents follow the information or developments related to Turkey from Intern et and television; and
that their children follow some cartoons. Most of the parents say that the reason for their life in
England is to give their children a good future; but that they would return to Turkey when possible.

Examples from the interviews wit h parents about Turkey are as follows:

Mother F.: We moved to England 10 years ago. | have two sons. His father is a lecturer and | am

self-employed. We are British citizens. We go to Turkey at least once a year. Whenwe go, our

children familiarise with TOUUOT a6 w61 whbi OUwUOw( UUEOEUOB w61 WUUEYIT OC
Antalya. Children love the sea. England is not very sunny and we cannot swim in the sea. In

this respect, Turkey is heaven. Children love Turkey's food too. My husband is from Adana. We

go to Adana for family visits. When we go there we definitely have kebabsl want them to taste

our local food in Turkey. They should know Turkey, not forget our country. We live in England

for them. Turkey is our motherland, our life, when the day comes itis where our grave will be.

Father K.: | came to England in the 12" month of 1998. | have 3 children; two girls, one boy. |

have akebalshop. We divorced with my husband four years ago. | go to Turkey at least every

two years with my children. We gotoour YDOOET | 6 u$ OOEE¢ Qw5 PDOOET T woOi w OC
the garden or vineyard. They get to know their elders. They have their own age cousins,

nephews. | do not want them to forget. They play games only in schools in England. They play

traditional games such asO1 OE P OwOE x O E With their indpl@®Lnuifurke®. Hi@y have a

lot of fun. They love the food in the village. They should learn the Turkish culture, the
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characteristics of our country, its natural beauties, and our homeland. Turkey is the most
beautiful country in the world. | live in England, but | do not want my children to forget
Turkey.

Father M.: My wife is an English of British citizen. Once our family was living in Turkey, we
settled in England 10 years ago for family reasons. | have 3 lmys. My main job is mechanical
engineering. Now I'm retired. After | settled in England, my concerns about the identities and
religions of my children began. | send them to the school for Turkish lessons. We are
strengthening solidarity and cohesion with f east celebrations and social events. | take the
children to Turkey every summer for 6 weeks. | show historical and touristic places. | take them
to the sea, | introduce the mosques. In short, | am trying to create sincere ties with Turkey.
Especially my middle child asks many questions about Turkey. But because the news always
has blood and terror, he asks "Dad is this all there is in Turkey? | do not want to watch". Then, |
do not force him to watch. My eldest son follows and understands political events. Turkey is
our homeland. | feel desperate. | miss.

3.2. Findings related to the second research question

3.21.Findings about the perceptions of the Turkish children about the world

Table 4 presents the distribution of thoughts/perceptions/awareness of the world in the context of the
categories/themes determined by examining the mind maps created by the Turkish children in
primary education level living in the UK.

Table 4. The distribution of the thoughts in the mind maps of Turkish children about the "World"

Themes f Themes f
The world Negative aspects of the world
* Circularly drawn and world - 25 * Wars 6
written * Bombs 4
* Painted with blue, brown and 11 * Weapons 4
green colours
Living creatures of the world The sky
* People 29 * The Sun 5
* Animals 16 * The Moon 3
* Plants 14 * Stars 3
Countries in the world Geographical terms

* England 20 * River (Thames, Trent) 4
* Turkey 14 * Oceans 3
* America 6 * Mountains 3
* China 4
* Austria 4 Political names
* Spain 2 * Donald Trump 4
* France India 1-1
* JapanSyria 1-1

In Table 4, looking at the mind maps about the world created by Turkish children, it is seen that the

centre is usually a circle drawn in blue, green and brown painted circles. Indicated that the different

xEUOUw O wUT 1 differént)IénguagiesOyu TUEE D peBple uDanipalsu @ E (ants? Owars w

I Exx1 OlodnGsEuw® Weapors WEUT wOUI EGw T EPOWDOwWUT | wOPOEWOEXx UOwL
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?Thames WE @iEn2wUDP YT UUwDOw+ OOEOOWE OE w?thd BkpybuOD 0 E OWUUVOYIOEDH
POUOE W ch I T wU U O O wifhedetn @abnirigs) i B Ol juaittl] President of the United States,

?Donald Trump d w( OwhUwUUUPOPOT wUT E0wUT 1T AawEOWOOU WO OUPOOwWUT 1
mind map, even though they live in England.

It is possible to say that when the mind maps related to the worl d perception of the children are
considered, they reveal more detailed and colourful details compared to the mind maps about the
perception of Turkey. In this context, examples of the mind maps are as follows:
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Figure 5. Mind map Student 9's about perception of the world

This mind map (Figure 5) is the most comprehensive of the mind maps for the world perception.

Here, besides Turkey, which is "homeland" and other concepts related to Turkey, there are the United

Kingdom (UK) and Turkish flags and related concepts under the name of "the place where | live".

' 001 OEatam Gy ¢ AWEOCEWREUT 1 wx OREH uEETc AW iQul @l O B CROE & P E S w
Trent> CRalfin Hood Onafaton Halb wpOU DT DPOEOOa we OOOEUOOw' EOOAwPI] Ul w- OC
?River Thames OBig™Berr Olorlon Eye w bl Ul wUIl YI EOl Ewli OU w + Ge@ECiSWLE OE wi 00
chipe w E @ EainZeveryday were also revealed in the UK line. War of Independence, @?UUUUOU I w

2 E YoEMartyrs (1 1 T ® B O itel®idy uf"ailer» And food also came to the forefront for the Turkey

related line. The rivers (Trent and Thames) and Wollaton Hall are notable for geographical and
EUOUUUEOwWDPUI OUB w %OUw i REOxOI OwEUwWEWUPYI UwEITTEUUWEU
geographical items in a mind map is not something that surprising. Besides, dotting Wollaton Hall as

a landmark is as surprising as the geographical landform stated. This landmark is reported in its

Internet address asans $ OPAEET U1 EOw, EOUD OO w adE wubdrds Oftu d EWEDQI Ul BOGug Bud
(http://www.experiencenottinghamshire.com/discover/wollaton -hall-and-park-p354961) built in the

16th century; thus, with its spectacular characteristics it is certainly worth to mention by a child.

Similarly, symbolic structures of this mind map such as London Eye, Big Ben and symbolic names

like Robin Hood were also worthy of attention.
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On this map, environmental problems are also mentioned; the end of animal species, the increase of

carbon dioxide, global warming and the cutting of trees EUT w Ul I 1 UUI E8 w ( Ghi @alEuwe OUO
2 E Y?EHAng, it is as if to draw attention to the wars over the world with the drawing of two weapo ns

twisted each other. Among the lower lines of this branch, there are Turkey, Syria, Americ a have been

drawn in red. July 15 coupp® Temmuz Darbe 8D 01T wUT 1 w/ * FurkegUuudBd&d8d wiu®E wO i 1 w
PParis bomE B w EUT w Bydd 16 Wi ? UD E RPAMNSrical @ BP 01 O w U IDbnald Trusn@ @nd O 1 w B

racist qp® UOAre like the summaries of the political situation in the world in the eyes of a Turkish

child.

Doglor/_

i y’\
h‘p MPreea
Figure 6. Mind map Student 21's about perception of the world

Children's ideas about the world are more varied than their ideas about Turkey. This may be
due to the fact that information about the world is versatile compared to the information about
Turkey. In the mind map in Figure 6, there are general titles such as "geography", "history", "culture"
as well as "people"” (different races, different colours, etc.). The people are classified into three groups
EUwREUI O0b1 b GdihlinsanibrO4 Ol B £ G i) D I mpE QUG ED@EIpR T O Oyt isarila® K6 lue w
In an environment more accustomed to studying or comparing languages, nationality, race, etc., this
distinction type reveals a different way of thinking. It is especially important to see the division that
"good people" differ from "politicians" and "religious people”. In this mind ma p, while "history" is
TDOYI OwpbUT w?809DBEMBEOD e 2utgyREd |ADuwuz @ VLI WO @V T T wdx x OU
corner focuses on foods kebabsE OE wx D& & EU A O w E O U0 uaEE-ONEEEGKuUAL PUOEY Bl Ui WuugpCP |
experiences of the child.
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Figure 7. Mind map Student 19's about perception of the world

In this mind map (Figure 7), there are the continents with their names and also countries less

Ol OUPOOI E wistdde 10ohig wE QdpanPWE OOx EUI EwUOwUIEngla@MWE QE WD BU WO
?PUnited States w Ul x 1 EUI1 E w U OdndldITrdmip uutURJWIEWW D a w b b UdifierénOpedpi & E D U O u
Drawing the flag of China may be a sign that this country is perceived as a powerful country. Again, it

is seen that the concept of "alien" in the world is depicted with the three -eyed, three-antenna, smiling

drawing accompanied by the concept of creatures living outside the Earth. This can be a sign of

thinking about if there is life outside the planet.

Figure 8. Mind map Student 28's about perception of the world

This mind map (Figure 8), although it is expressed in a very simple way, is actually very strong in

Ol UOUwWOi wol EODPOT 6 w# L @d HOwsd i Wi?16uWBIOEG Wped UWEOOOUUWEDYDI
the "world" (as a drawing) and "Islamic States" (in English). The lower branches stemming from the
?(UOEOPEW2UEUI U2 wUUUEOGOGawl EYT woOITEUPYI wl BRxUI UUPOOUWE

Z! OOEEOwWE Ol UPEEFOW E# OGH @&DuwFWUI O izl OEFupE UGFAIE DReCAOUOE F w
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E x U O x Ipbyguherp® O w E &laE EKOnE EGOOKPwEE x OBE @ & EBIUE WPUT | Uwx 0P O
this mind map is being created bilingually as in some other mind maps.

Figure 9. Student 31's about perception of the world

The world perception is reflected with the words and/or drawings of the British flag, people with

EDi 1 Ul O00wE O OMaldThonm ORuBe ledd?uOi@ean? w31 1 wOOUlwxUOODOI 60w
this mind map (Figure 9) is the use of both languages by the child, who grows up in a bilingual

environment originating from the society in which he or she lives or the mother or father is from a

different nation. It is also i nteresting that Donald Trump is drawn with a characteristic blond hair and
EUUOEDPEU]I EwPpDUT wlT 1 wphée kO Heedruss O OPUT wUUET wEU w?

%D1T UUT whuyd w, POEWOEx wOi w20UET OUwt KzUwxl UET xUPOOwOI
This mind map which is prepared only in Turkish language contains concepts such aghe moon ("ay"),
staU wage?G Eteusun ("& L Ool Aas well as England ('d OT D)) Dbrdld Trump" and Turkey
("3 L U @'Bltaid noteworthy that the child includes important elements of Turkish culture, such as
] OOAOEDE ah&"® E U E hng i@lentifies Donald Trump PDUT wi O Pdied X @iepepR 1 UUI why A S
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Figure 11. The Earth drawn the centre by different students

Another noteworthy point in the mind maps about the world (Figure 10) is that the map of the world
in the centre has often been tried to be drawn carefully and smoothly. This may be due to successful
achievements in map skills for children living in the UK.

3.2.2. Findings of parents about their children's perceptions of the world

Parents often report that their children are aware of the events and situations in the world and that

they are particularly affected by negative n ews (wars, hunger, death of children, etc.). Some families

have stated that it is better for their children not to know such bad news/events in terms of their

psychology. In addition to this, there are also families that allow children to use the magazines

xUl xEUI Ewli OUwUOT 1T OwO0OwOol I xwUxwpbUT wlOT 1T wEUUUI O0OwWOI PUWEC

Example statements from interviews with the parents about the world are as follows:

Mother H.: My child is aware of the wars in the world. Especially as he is very sorry that children are
hungry, kidnapped and killed.

Father A.: Children learn news about the world from the school. They come and ask at home. We talk
together. I'm trying to explain some of them as he understands. He is very affected by the negativity in
the worl d.

EUT T Uwxb6ow3T 1 awUEOOWEEOUUOwWUT T whbUUUT UwE OKhe W¥ek OUU W O
Juniof', a special and current news magazine. Current news all over the world is told in a simple way

that children may understand. For example, my son read the story of the new president of France in

the last issue of this magazine. There were elections in the UK in the past week. He followed the news.

He follows Turkey as well; he is particularly interested in our country.

Mother N.: | think the child should live his/her own childhood. It would be better them not to see the

news in the world. My child is 9 years old. His psychology is broken when he sees wars and terrifying

events in the world. We do not have any TV at home. But today's children are able to keep up with the
events from the internet and social media. | hope the world will get better for our children.

4. Conclusion

The way of life, social environment, cultural structure, educational attainment, economic level and the
possibilities are very impor tant in terms of existence and meaning in identity of an individual.
Evaluating this process of meaningfulness with activities that will be timely and enjoyable will also

teaching environments and activities should be organized in such a way that both hemispheres of the
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brain can be used to provide effective learning. Mind mapping is a technique that encourages using
actively both the hemispheres of the brain and reveals the learners' cognitive and emotional
thoughts/perceptions/awareness. Therefore, the findings revealed through mind maps will make it
easier to take new steps to correct missing and wrong knowledge of the students involved.

In this study, it was tried to determine the perceptions/thoughts/awareness of Turkish children in the
primary education level towards Turkey and the world via the mind maps. The general conclusions
from the data collected in this context can be summarized as follows:

In the mind maps related to Turkey, the children usually use the Turkish flag and a map of Turkey.
Some mentioned the Bosphorus and the seas around Turkey, very few mentioned Turkey's lakes and
asthe historical places. They swim in which the sea was in close proximity. They visited their family,
grandfathers or their parents' hometowns in Turkey. The children also mentioned kebab pide and
baklavaregarding culinary culture; some of them have knowledge about Turkish politics and current
events in Turkey (terrorism, the coup, etc.).

When parents' opinions about children's perception of Turkey are examined ; Turkish mother and/or
fathers indicated giving information on topics of the traditions and customs, life style, food culture,
education system, history and geographical beauties etc. Apart from this, they said visiting Turkey
during summer holidays every year or every two years. Developments related to Turkey are fo llowed
by the Internet and television. It has been found that the reasons for living in England are to provide a
good future for their children and one day they will return.

In the mind maps about the world the children usually use blue, green and br own painted spheres in
the centre. They indicated that people are in different colours and speak languages in the world. Also
animals and plants live. There are wars; bombs and weapons are used. Again, the Thames River in
London, the sky, different country nam es and the President of the United States of America Donald
Trump are talked about. Although they reside in England, no one has ever mentioned the British
political personalities. When parents' opinions about children's world perception are examined, it is
determined that the most of the Turkish mothers and/or fathers do not want their children to be aware
of what is negative happening in the world, thinking that bad news such as wars, hunger and death
will adversely affect their ch ild psychology. However, some parents told that they buy some age
appropriate magazines for their children to follow the developments in the world.

Therefore, the following suggestions can be made from the findings obtained from this research:

1. Because of the rich content of theinformation obtained from the mind maps, it is possible to
use this technique in many areas where Turkish children who live in a bilingual environment
can be given mind mapping training in Turkish schools at the weekends without the
attendance obligation.

2. In order to develop the perception of bilingual Turkish children about Turkey, which is a bit
weaker than the world perception, the opportunity to interact more with Turkey can be
created and trainings can be given in this context.

3. In order to eliminate ne gative perceptions such as the coup, terror and war that have emerged
on the mind maps about Turkey and Islamic countries, importance should be given to
cooperation with the parents to do some activities and practices aimed at informing/affirming

International Journal of
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positive emotions. For this purpose, summer camps with different themes may be arranged to
allow children to visit Turkey more often.

4. Similar studies can also be carried on the Turkish children living in other countries. In
addition, cross-country comparisons may also be investigated.

5. Due to the limitations of the mind map studies related to thought/perception/awareness in the
field, it may be suggested that researchers should focus more on such studies.
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